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ABSTRACT

A study skills course at the Unlversity cf Minnesota
Technical College Reading Center involves students by having them.
determine hcw study skills work for their situation, by using
materials relevant to their academic classes, and by getting thea to
apply critical thinking to the learaning process. Students conduct
surveys, develop programs on good study habits for presentation to
other students, contribute to a study file, and ccnstruct study aids
as they develop their study skills. (An extensive bibliography
concerning specific study techniques is included.) (TJ)

e e e ek e o e e ek 2 e e e e e ofe e e e o e ke o e o o o ok ek g o ok e e e 3 a3 o e e e o e ok e ook ok e X o o o ok e e ok ok ok ok ok

* Reproductlons supplled by EDRS are the best that can be made  *
* . from the original document. *
*******#**#***********tl**************#**********#*********************



L4

0
Keo
o~
o
O
—
[ |
L

US OEPART/AENTOF HEALTH,
NAT SNAL WATITOTE OF Gretchen Starks
s Docw:::“::':"“m o U of Minnesota - Crookston
DUCED EXACTLY AS RECEIVED FROM Crookston, MN 56716

THE PERSON OR ORGANIZATION ORIGIN-
ATING IT POINTS OF VIEW OR OPINIONS
STATED DO NGT NECESSARILY REPRE-
SENTOF FICIAL NATIONAL INSTITUTE OF ~PERMISSION TO REPRODUCE THIS

EDUCATION POSITION OR P_oucv MATERIAL HAS BEEN GRANTED BY

Gretchén Starks

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER [ERIC) AND
USERS OF THE ERIC SYSTEM.”

SURYIVAL SKILLS FOR COMPETENCY IN HIGH SCHOOL AND COLLEGE
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As involvement is the key to so mény fhings involvement in reading
can mot1vate stimulate and en(0urage students to improve the1r r%9d1ng
and study skills.(13)(25) Th1s paper discusses some techn1ques 8’ make study
skills re]evant and interesting to college and high school students. If“‘
is based on the premise that Wheé students become actively engrossed in
discovering avenues of learning and in making judgments and decisions de-;

rived from th1s jearning, they deve]op F]ex1b111ty in their ability to cope

w1th academic situations, are curious about life, and have a pos1t1ve att1tude-7

. towards the future..

™



Page 2
Survival

At the University of Minnesota Technical College (UMC) Reading Center
we try to "involve" students by (1) having them determine how study skills
work best for their situation, (2) using materials that are relevant to
their academic classes, and (3) by getting them to apply critical thinking
to the learning process.

Our experience has been that students eschew listening to lectures on
effective ways of studying. They will not actively read the most cleverly-
written textbook on studying. ‘fhg result is 1ittle enthusiasm for studying
or for transfer of study techniques to-academic classes. One way to pique
interest for study skills at UMC is through intervfew and survey nrojects.
During one quarter, students conducted surveys and interviews to determine
the best places on and off campusAto study. Results of the surveys were
compiled and culminated in the "Top Ten Study Areas." The findings were
reported to the student newspaper and an article appeared just before exam-
ination week.

%Pudents also interviewed their peers regarding the number of hours per
week sE%&ents studied and what grades students thought they were getting. In
giving their reports, critical analysis was initiated as the student group
‘realized that their findings were subjective. For instance, they pointéd
out that answers were based on conjecture and there weré wide differences in
study hours dependihg on what classes and how many credit hours students :
were taking.

After discussing their findings, a range of study hours correlating
with grades in college was determined. The study skills c1ésses then.
personally kept track of their study hours and the sfudents combared.their
hours with the UMC norm. The acfivity was an eye-opener for many and

motivated some to pay more attention to their study schedules.
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TABLE I

Correlation of Study Hours and Grades: UMC Fall 1977

12-20 hours : A grades
10-15 hours B gradés
9-7 hours C grades

6-0 hours failing grades

As a conclusion, their reports were compared with some of the research

seeing where their data corroborated with sophisticated statistical studies.

In conducting these surveys, students ]earnéd surVey methods, used
critical thinking, and practiced written and oréﬁ;reporting strategies.
Some groups came back as thrilled with the repdfts they .were giving as if
they had invented a new approach to studying. Students became involved in
learning more about study ski]]s-without being,preached to about what to do
tn becomela "successful" UMC graduate. Positive feedback was supplied when
their suggestions were pub]ished in their own student new§paper;

Student input from these projects has led to the develcpment of a
slide program on good study habits and good study 16cations. Taé nrogram
is available to freshmen ovientation groups in the International Program,
and to faculty and counselors for c1assroom or wqushop»sessions. Nﬁat

: makgs the program unique and relevant is that it fs based on student input
and is essentially "by and about" UMC students.
*******b

Recoéniiing that readipg and writing 5ki11s are closely related,

students contribute every quarter to a study file. The compi]atibn of

this file is another way to encourage active involvement in study skills.
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Students construct.study aids that are put into packets according to
subject area and course. They are housed in an open bookshelf on wheels
(1doks like an open file cabinet on its side) and can be moved around the
tlibrary or taken to any classroom on camhus. This study file is a life
saver tor some and assures that students are applying memory and note-taking
techniques to their classes. The file inc]udes: (1) f]ashcahds, (2) copies
bfﬁ]ecture notes, (3) student-constructed practice tests, (4) essays oh
’course requirements and aésignments. (see Table II) (5) essays on examinations,
the primary focus of certain tests, and other study tips from a particular
class, and (6) ana]&sis of professors as to lecture format, verbal and non-
verbal clues, and suggested note-taking techniques.
TABLE II
revision from Wood, 1978(28)

List name of a orofessor in one of vour classes:

Course this professor teaches:

Directions: MWrite an essay about this course that analyzes your
responsibilities in the class and suggests what your
plans are to fulfill these responsibilities. Include

- the following topics in this essay. You may consult
your syllabus and a dictionary. (Essay on Comm 1062
not acceptable)

the most important source of information in the class (textbook,

lecture, etc.¥

sources of information you will need to ‘consult or study besides

the book and lecture ,

the reading assignments, 1ength and when due

papers due, how long, what kind of research they will require

special pTOJeCt and assignmenis to complete

when the exams are, what type, what they will cover

‘attendance nolicy

what gxades are based on

outside) help ava11ab1e besides the professor to understand the

‘class.

other information that may be helpful to know (optional)

, Examp]e gestures instructor makes in class to let you know

- what is important for a test.

—
.

U.';m\lc\m-bw ~n

bﬁ'..

4 —
g

. : o
\‘1‘ - ) ’ J o




Page 5
. Suryival

Each contribution to the file is preceded by demonstrations ef
applicable techniqueés and activities to practice the techhiques. Memory
systems (12) notetaking methods (18)(20)(21) and test-taking tips (2)(15)
(17)(22) are discussed. Students analyze a class or course exam and report on
how they can apply what they have learned to a particular class. =

The existence of this file has initiated faculty as well as student
jnvo1Vement. Instructors drop by to check the file and find out what students
perceive isaimportant in their tests and lectures. They often donate study
guides, old tests, and worksheets. Teachers of reading are a]Qays striving
to establish rapport with content area teachers and get them to provide
reading and study aids for students. The study file has served as an unob-
trusive way to accomplish this.. This faculty participation is also
another way to encourage involvement by students, who readily tune in to

the interest and support their teachers are willing to give.

Tﬁe."professor-write-ups" (#6 in the study fi]e) grew out of a concern

e

by students that they were not predicting what was'importaht to”§tudy. A
typical comment was, "I agree, this is a good method of taking lecture notes.

But how can we predict test cuestions or main ideas so that we can underline

g

ar star them in our notes?" This 1ee to discussions about the{cdﬁhuhications
process and ways that insturctors have of emphasizing important concepts.{10)
(ll)(lg) Slides of instructors in non-verbal language poses were elicited
(agefn faculty involvement) and students analyzed them and compared their
assessments to the taped commentary of the faculty member. What ultimately
emerged was a written critfque of gestures, vocalics, and other movements that
instructors use to denote important ceneepts in their lectures. In this ac-

tivity, written, oral, and visual communication was developed along with the

apb]ication of tritica]_thinking to study éki]]s. The faculty Dar'icipafion .
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added further credibility and relevance to the study ski]is curriculum.
To quote an old Chinese nroverb: "I hear and I forget
I see and I remember
I do and I understand
The doing, or involvement, is the key. At the UniQersity of Minnesota
Technjcal College, involvement is aroused by (1) having students draw
their SWn conc]uéions regarding study habits through surveys and inter-
views, (2) having students create their own academic aids in the study
file, and (3) by having faculty and students contribute time and infor-
mation towafds dissemation of important course material. We feel that
through these means our program adhers to a sound philosophy of reading
and learning in developing "a flexibility in the application of skills"

and a "coordiration with instructors in the academic disciplines." (6)
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